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M
ichael Shoulders had been employed in various lines of

work after earning an English literature degree from

Indiana University. All involved some element of teaching.

Christie Clark utilized her business administration degree

from Indiana State University for a year, but quickly realized

“something was missing.”

Dena Soliman volunteered in her son’s school and later

worked in the media center before determining she would

like to make teaching a full-time vocation.

Three people, three stories. Examples of the hundreds of people participating in Transition

to Teaching programs at Indiana colleges and universities. The backgrounds and the methods

may vary, but the goal – earning their teaching license and sharing their passion for learning

with young people – is the same for all.

The Indiana Chamber was a major driver in the 2001 passage of the Transition to Teaching

legislation. The need, evident at the time, will become more acute in the future. Indiana is not

immune from national teacher shortages, particularly in science, math and special education.

Transition to Teaching allows professionals to change careers and bring their expertise to the

classroom without the unnecessary financial and time burdens of a four-year degree program. With

bachelor’s degrees and extensive experience in hand, these qualified and eager teachers-to-be are taught

education methods and gain invaluable classroom experience in the Transition to Teaching programs.

The 38 college and university teacher preparation programs in the state were required to

have Transition to Teaching plans in place by July 1, 2002. Some have been more successful in

implementation than others. Concerns among transition proponents have been the establishment

of qualifications more stringent than what was prescribed in the legislation and the instigation of

excessive fees beyond normal tuition.

Sen. Teresa Lubbers (R-Indianapolis), who guided the bill through the General Assembly,

hopes all colleges and universities will be on board soon.

“We weren’t terribly prescriptive in how they had to do it. We did give them some flexibility,”

Lubbers says. “The reality is that all (schools with education programs) need to provide this

option. If (added qualifications and fees) are used as barriers to entry, that’s a problem.”

Of the 418 people who enrolled in transition programs in the summer and fall of 2002, 144

were in elementary education – not considered a shortage area today. Other early entrant categories

included science (61), business (54), English (35), math (29) and social studies (26).

Whether those numbers will change remains to be seen.

“It’s harder to find the people interested in math and science,” Lubbers notes. “The elementary level

is intriguing because you have aides and people with limited licenses who may be able to go back to

school easier. Also, the (business) market in math and science commands more than schools can pay.

“But as more people learn about the program, we may find more willing to go back to the

high school level.”

Ball States claims the state’s first transition to teaching graduates, with nine permanent substitute

teachers within Indianapolis Public Schools completing the course earlier this year and subsequently

applying for their full licenses.

Indiana Wesleyan University and Marian College are two schools also off to fast starts in

transition implementation. They feature two of the many routes available to benefit the future

teachers, schools and, most important, Indiana students.

Marian College
Marian is a private, liberal arts college on the northwest side of Indianapolis with approximately

1,200 students. Indiana Wesleyan, based in Marion, has expanded its statewide offerings in
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recent years and now serves more than 7,000 students at 70

locations, as well as online.

Marian – that’s the college with an “a,” not the town with

an “o” – was on the way to developing an innovative teacher prep

program before the Transition to Teaching legislation became a

reality. A core element of the program involves what is commonly

referred to as ESL (English as a Second Language) or what the

Indiana education community sometimes calls ENL (English as

a New Language).

“About three years ago our students (who graduated) were

coming back and telling us about their students that didn’t speak

English, and they didn’t know how to deal with that,” says Sue

Blackwell, Ph.D., education department chair at Marian College.

“ESL is a huge issue in most of the country. Our numbers here

have been slower, but the issue has not been on anybody’s radar.”

Cheryl Hertzer, director of Project Bridge (the school’s

Master of Arts in Teaching graduate program that includes the

transition students), notes that many schools rely heavily on a

single ESL teacher. Pike Township’s Guion Creek Elementary, one

of three partner schools in the program, includes 81 students with

a native language other than English. There are 11 different

“home languages” among those students.

Survey results show fewer

than one-sixth of mainstream

teachers are ESL prepared, while

one in 11 (and the number is

growing) students require ESL

assistance.

“It’s really something every

teacher needs to know,” claims

Hertzer, noting that the ESL

component will be added into

the school’s undergraduate

teacher preparation program.

Two years of work –

establishing guidelines, faculty

professional development,

training of mentor teachers,

curriculum development and

more – took place before the first cohort of 16 students (14

remain) began their work in the summer of 2002. Those aspiring

teachers have been full-time students/teaching interns/comrades

in arms ever since, pointing toward their May 10 graduation.

Team atmosphere
The first semester of on-campus courses included a choice

of activities that served as a community internship to “expose

them to a different culture,” Hertzer explains. After being paired

with mentors, the students were in the classroom on the first

day of the current school year. Observing and assisting would

eventually lead to solo teaching.

College course work continued at the same time, along

with research papers and other assignments. Mornings in the

elementary school would often be followed by afternoons back

on campus. It was common for students, short on time but

also eager to share their experiences with each other, to mix a

quick lunch with lively conversation in the classroom.

The full-time approach has provided a built-in support system

and created bonds that will carry forward as these teachers

move into their new professions.

“We’re like a big family,” Clark says. “We’re able to lean on

each other. Working in the schools takes the learning to a different

level. Here, we see the ideal way, the way it should be. In school,

we see the realistic side.”

Valuable feedback and instruction from mentors and classmates

has helped her make the necessary adjustments, reports Soliman,

who was raised in Kuwait and looks to use her native Arabic

language in becoming an ENL teacher.

Shoulders relates that the teachers he has worked with have

opened their file cabinets and more than 20 years of experience

and said, “Help yourself.” As for his classmates, “We talk about

what goes on in the schools, and it stimulates a flow of ideas.

There is a real sense of camaraderie.”

Dedication required
All agree that the nature of the program requires a tremendous

commitment. The more than 100 who had expressed an initial

interest in the program were narrowed down to 29 who actually

completed the full application after becoming

aware of the details.

“All of the students had some kind of direct

exposure to kids (through former jobs or their

own children),” says Hertzer, describing the age

range from the 20s to the 40s. “There’s so much

they have to learn in a short period of time. They’re

all very committed to becoming teachers, much

more so than the typical undergrad.”

Marian College transition to teaching students

listen to a presentation from one of their classmates

and assist him with a review.

Volunteer and part-time experience in her son’s

school helped Dena Soliman decide that teaching

was a career she wished to pursue.
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The three students say they were properly warned, but seeing was believing. In addition, there is a

$12,000 financial commitment (compared to a normal undergraduate tuition of approximately $16,000).

Soliman: “We were told in the beginning it was going to be stressful, but I didn’t imagine

the extent of that.”

Shoulders, who is single, says it is difficult enough to juggle class studies with teaching work

and thesis writing. Those with spouses and families face additional challenges.

Clark: “I didn’t realize how intense that intense could be. But I look at how far I’ve come

and seen how much I’ve grown over that time.”

Blackwell credits the students’ dedication and willingness to sacrifice. She is proud of the ESL

focus of the program, and believes some of the transition students will seek positions in the state’s

charter schools. She says it will be interesting to see what

happens during the summer.

“Schools will have a choice between people who

have been in school four years and those with one year

of intensive training. It’s going to be interesting to see

who gets jobs first.”

Blackwell says it may take some funding to establish

incentive programs for colleges and teachers to address

the higher need areas (math, science, special education).

The Marian College program was made possible through

a two-year state grant for the development work on the

ESL component and subsequent federal funds.

She admits there has been some resistance on the

education community, but says the Marian approach has

been to “try to look at this as a positive opportunity.” It will

be necessary, she notes, to gauge the number of serious

applicants in ensuing years.

(Marian is part of the Indiana T.E.A.C.H.E.R. (Teacher

Education and Accountability Consortium for Higher

Education Reform) project. Butler University, Franklin

College and the University of Indianapolis each focus on one

aspect of Transition to Teaching training – special education program at Butler, and middle

school/junior high/high school licensure in particular subject areas at Franklin and Indianapolis).

Indiana Wesleyan
Indiana Wesleyan also was not totally starting from zero as it has been offering education

programs at 70 satellite campuses for the last 10 years. The format of Saturday courses (9 a.m.

to 4:30 p.m.), under the assumption that many working toward a career change can not

afford to give up their current job, has continued in the Transition to Teaching program.

A cohort approach similar to Marian College is utilized, with students remaining together

through a series of four-week courses. The number of students in each cohort must be

limited due to the in-classroom requirements (students are given a choice of where they

want to complete their field experience) and the need for supervisors.

Interest has been particularly strong in the Indianapolis and Fort Wayne areas, says Ann Ritter,

program representative in the university’s adult enrollment services. Seven cohorts (two each in

Indianapolis, Fort Wayne and Greenwood, and one in Clarksville) with 186 students began in

either September 2002 or January 2003.

Plans called for two more Indianapolis classes, as well as one each in Merrillville and Lebanon,

to begin in May. The goal is to originate 14 cohorts during 2003-2004.

Up to 14 graduate level courses, depending on the teaching area, are designed to build upon

each other. Several are online, with a computer and printer provided for the Facilitating Learning with

Technology class. Depending on when a student starts, completion times are 20-24 months for K-5

teachers and 12-16 months for grades 6-12.

The all-day Saturday classes shorten the time frame as opposed to evening sessions. Courses that

call for classroom experience allow for student flexibility – for example, five hours one day a week

or one hour a day Monday through Friday.

Michael Shoulders, in a third-grade classroom at Guion Creek Elementary and

taking notes back on the college campus, relishes the friendships made in

the transition to teaching program.



Strong beginning
“The feedback from our facilitators and

academic advisors has been very positive,”

Ritter relates. “We try to be honest and let

the students know it’s graduate level and

it’s accelerated. Most have been in corporate

America or the working world, so they

have realistic expectations.”

Ritter puts the average age of early

enrollees in the high 30s, with several people

in their 60s seeking a new career. About 50%

of that group is working toward licensure

in elementary education.

She adds that the learning experience

is focused on interaction. In the elementary

classroom, “They’re not just observing. It’s

team teaching and implementing what

they’ve learned in the (college) classroom.”

The Indiana Wesleyan curriculum is a

licensure, not a degree program. The

Transition to Teaching courses, however,

count as electives in the master’s program,

which is open to licensed teachers with at

least one year’s experience.

Indiana Wesleyan, according to Ritter,

views the program as an opportunity to reach

a new audience. One of the frustrations,

she says, is not being able to meet the initial

demand.

“If we went on requests, we could start

three or four cohorts at a time,” she explains,

with limits needed due to the field experience

required and the corresponding number of

supervisory teachers. “It’s also not an easy

program to get into (with grade point

and/or experience levels dictated by the

Indiana Professional Standards Board).”

The program is in place. Early results

are encouraging. As it is fully embraced by

the state’s colleges and universities, the

numbers should grow with teachers,

schools and students reaping the benefits.
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I N F O R M A T I O N  L I N K

Resources: Cheryl Hertzer, Marion

College, at (317) 955-6087 or 

e-mail: chertzer@marian.edu

Sue Blackwell, Marian College, at

(317) 955-6091 or 

e-mail: blackwes@marian.edu

Ann Ritter, Indiana Wesleyan, at (765)

677-2860 or 

e-mail: ann.ritter@indwes.edu

Indiana Professional Standards Board

at www.state.in.us/psb/


